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Aprina Della Syapira, (2019): Investigation Self-Efficacy in Writing among 
Students of Senior High School YLPI 
Pekanbaru 
The aim of this research was to find out the student writing self-efficacy and 
explain the efficacy of the dominant aspects of writing  at eleventh grade of 
Senior High School YLPI Pekanbaru. The design of this research was descriptive 
quantitative. In taking participants, the researcher used total population sampling 
technique. The data in this research was obtained through questionnaires. Then 
the data were analyzed by using descriptive statistics administered with the SPSS 
16.0 program. The questionnaire  to 73 students of  the eleventh  grade of  State  
Senior High School YLPI Pekanbaru. The result showed that students self-
efficacy in writing showed that were a high level. Among three indicators of 
writing self-efficacy students self-confidence about their successfully in writing 
task is the highest score (dominant indicators) in constructly students high writing 
self-efficacy. Although two other indicators also categorized into high level. 
 





















Aprina Della Syapira, (2019): Menyelidiki Keyakinan Diri Siswa dalam  
Menulis di Kalangan Sekolah Menengah 
Atas YLPI Pekanbaru 
 
Tujuan dari penelitian ini adalah untuk mengetahui efikasi diri siswa dalam 
menulis dan menjelaskan kemanjuran aspek dominan menulis pada siswa kelas XI 
SMA YLPI Pekanbaru. Desain penelitian ini adalah deskriptif kuantitatif. Dalam 
mengambil peserta, peneliti menggunakan teknik total populasi sampling. Data 
dalam penelitian ini diperoleh melalui kuesioner. Kemudian data dianalisis 
dengan menggunakan statistik deskriptif yang dikelola dengan program SPSS 
16.0. Kuisioner untuk 73 siswa kelas XI SMA Negeri YLPI Pekanbaru. Hasil 
penelitian menunjukkan bahwa self-efficacy siswa dalam menulis menunjukkan 
tingkat yang tinggi. Di antara tiga indikator menulis self-efficacy siswa 
kepercayaan diri tentang keberhasilan mereka dalam tugas menulis adalah skor 
tertinggi (indikator dominan) dalam membangun siswa self-efficacy menulis 
tinggi. Meski dua indikator lain juga termasuk kategori tinggi. 
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 الثانوية بكنبارو      IPLYمدرسة 
وشرح فعالية فعالية الذاتي لدى التلاميذ في الكتابة  يهدف ىذا البحث لمعرفة
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تلميذا من الفصل  73. والاستبيان لـ 1..0 برنامج الحزمة الإحصائية للعلوم الاجتماعية
تدل نتيجة البحث على أن فعالية الذاتي  الثانوية بكنبارو. IPLYمدرسة عشر في الحادي 
عن فعالية المؤشرات الثلاثة لدى التلاميذ في الكتابة تقع في مستوى عالية. من تلك 
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A. The Background of The Problems 
Writing is one of language skills that should be mastered in learning 
language after listening, speaking, and reading. It is important to master 
writing because language proficiency of learners is often measured by their 
writing performance. For example, generally it is assumed that a person who 
has a good writing ability automatically she or he has substantial language 
mastery. It is in line with Hashemnejad et al. (2014) who state that writing is 
the major tool by which learners show their knowledge in the target language. 
Besides, by mastering writing, the learners are able to sharpen their ability in 
language aspects such as vocabulary and grammar. Due to the fact that 
producing a good writing needs the mastery on language aspects.  
According to Joyce & Feez (2000) narratives are stories about person 
or a group of people overcoming problems. They also explain that narratives 
show how people react to experiences, explore social and cultural values and 
entertain the audience. It aims to entertain, to get and retain the attention of 
the reader or listener of the story (Derewianka, 1990; Joyce & Feez, 2000; 
Anderson & Anderson, 2003; Gerot & Wignell, 1994). When we write a 
narrative text, we write about events that happen in the past. Narrative 
paragraph tells a story about something that happens in the past Boardman 
(2008). According to Soeprapto and Darwis (2007) the social function of 
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narrative text is to amuse and entertain the readers and to deal with actual or 
vicarious experience in different ways. From the definitions above, we can 
make a conclusion that narrative is retelling stories that occur in the past by 
using chronological order and sequence of events to amuse or entertain the 
reader. 
Lipstein and Renninger (2007) declared that successful learners 
develop a better understanding of writing skill, set writing goals, and use 
different writing strategies. A better understanding of learning strategies will 
lead to more students' interest and motivation and lack of suitable strategies 
will lead to low motivation for students. Many other factors affect writing 
skill. In social cognitive theory, Bandura (1986) stated self-efficacy as a 
person's belief about his/her abilities. Self-efficacy is people's judgment of 
their capabilities to organize or execute courses of action required to attain 
designated types of performances Bandura (1986). Bandura (1986) points out 
that self-efficacy are related to learners’ effort and persistence for performing 
a particular task. In line idea self-efficacy importance for succesfully writing 
performance and its ties to a variety of other writing-related variables Bruning 
et al. (2013). 
Despite this explicit focus on the development of creativity and 
innovation in this region of the world, and the prominence, in schools and 
universities, of training programs designed to entrain these desirable thinking 
skills, there has been no formal examination of their efficacy. Conversely, a 
wealth of research from elsewhere in the world demonstrates that creativity 
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skills can be enhanced following deliberate training, with effect sizes ranging 
in magnitude from moderate to large Zahir Vally et al. (2019.  
Since self-efficacy affects the cognitive process, it is believed that 
there is a relationship between knowledge and action. When people choose to 
take part in activities, these self-efficacy beliefs influence them. Moreover, 
these beliefs also affect the attempt that they extend and how they bear when 
facing the problems Hashemnejad (2014).  
Writing self-efficacy has been reported as a significant predictor of 
writing achievement of students at different academic levels. Shell et al. 
(1989) constructed a writing self-efficacy scale which measured students’ 
skills in different writing tasks (e g., writing a letter and writing an essay) and 
students’ skills in writing components (e.g., spelling and parts of speech). 
They found that writing self-efficacy significantly predicted writing 
achievement as measured by students’ holistically scored essays. Shell et al. 
(1995). Similar findings have been reported in other studies of writing self-
efficacy and writing achievement (McCarthy, Meier, & Rinderer, 1985; 
Pajares & Johnson, 1996; Pajares & Valiante, 1997, 1999). Given the positive 
impact that writing self-efficacy has on writing achievement stated in the 
literature, this study used a self-efficacy scale that specifically measures 
students’ confidence in their ability to write English paragraphs. There are 
several references in outside of country. On the other hand, in Indonesia, 
there is lack of references that discuss about the self-efficacy in writing. 
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There are three previous studies on the effect of self-efficacy in 
writing. Two of them agree that self-efficacy has the positive correlation with 
students’ writing, and the another mentions that there is no correlation 
between them. Another study by Pajares (2003) demonstrates that students’ 
confidence in their writing capabilities influence their writing motivation as 
well as various writing outcomes in school.  
Moreover, other studies concern on gender differences are particularly 
common  Hansen (2009). Previous researchers about school children have 
revealed that boys report lower writing self-efficacy than girls, despite the 
fact that boys tend to over-estimate their writing ability Pajares (2002). On 
writing task the girls consistently out-performed the boys in studied with the 
girls and boys had same levels of self-efficacy beliefs Wigfield, Eccles, & 
Pintrich, (1996). In line with García and Maria De Caso (2006) stated that 
results showed that self-efficacy-trained students got better scores on most of 
the variables than their peers in the standard curriculum group after the 
instruction.  
There have been some measures created to assess writing self-efficacy 
Pajares (2007). However, no measure based on a theoretical framework of 
writing had been created to assess university students’ writing. This is a 
deficit in the literature given that aprevious study Bruning et al. (2013) has 
used such a measure to assess writing self-efficacy in university students. 
However, the model used for university students would not be relevant to 
emerging writers. A more developmentally-appropriate measure of writing 
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self-efficacy based on a theoretical framework of writing (i.e., the Simple 
View of Writing) was used in this study. 
However, just a few studies that concern in exploring students’ 
writing self-efficacy. There are lack of studies that have investigated in 
students’ writing self-efficacy in senior high school context specifically 
Indonesia context. Based on some previous research mentioned above, it can 
be assumed that most of the previous research aim to find out the relationship, 
differences, comparison, and effect toward students’ self-efficacy and the 
writing.  
YLPI Senior High School Pekanbaru is one of Senior High School in 
Pekanbaru. It is located on Kaharuddin Nasution Street. There are two majors 
in this school are Science and Social. As a formal education institution, this 
school offers English subject as the compulsory subject to the students. YLPI 
Senior High School Pekanbaru uses 2013 curriculum (K13). The researcher 
did the research  towards students of eleventh grade in the first semester at 
YLPI Senior High School Pekanbaru. This school provides English lesson for 
students which include listening, speaking, reading, and writing. Regarding to 
2013 curriculum, the goal of learning English is to develop the students’ 
communicative competence in interpersonal, transactional, and functional text 
by using kind of English text in spoken and written which included narrative 
text as the material based on English learning achievement especially 






No Range Level Narrative 
1.  90-
100 
Excellent  Students are able to identify the generic structure 
and language features of narrative text very well. 
2. 80-89 Good  Students are able to identify the generic structure 
and language features of narrative text well. 
3. 70-79 Sufficient  Students are able to identify the generic structure 
and language features of narrative text 
sufficiently. 
4. 60-69 Poor  Students have poor to identify the generic 
structure and language features of narrative text. 
5. 0-59 Very 
poor 
Students have very poor to identify the generic 
structure and language features of narrative text. 
 
Based on the rubric above, the writer found that some of the students 
of eleventh grade in the first semester of YLPI Senior High School Pekanbaru 
still could not achieve the Minimum Criteria Achievement (MCA) decided 
that is 75, in which the students are able to identify the generic structure and 
language features of narrative text sufficiently.  
Furthermore, the writer did the interview one of the English teachers 
of YLPI Senior High School Pekanbaru. She said that before teaching 
English, the teacher did  brainstroming first in order that the students get 
guidance to write well. However some students still got difficulties to express 
their ideas into written texts and the students did not believe about their 
abilities even the teacher has taught them about writing texts. Based on the 
preliminary observation at YLPI Senior High School Pekanbaru, especially  
the eleventh grade students, the writer found that some of  students still 
thought that English was a difficult subject, some of students had low 
motivation and also felt afraid when they were writing in the class. The 
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students were not able to identify the generic structure and language features 
of narrative text sufficiently, because the students self-efficacy in writing 
narrative text is low. 
Based on the phenomena above, the researcher would like to carry out 
a research entitled: “The Investigation of Self-Efficacy in Writing Among 
Students of YLPI Senior High School Pekanbaru”. 
 
B.  Problem 
1. Identification of the Problem 
There is a common agreement that writing is the most complex and 
difficult skill for it requires a lot of training. Like all learning problems, 
difficulties in producing a good piece of writing can be devastating to the 
learners' education, self-esteem, self-confidence, self-anxiety and 
motivation to write. Many researchers (Harmer 2007, Nunan 1989, Tribble 
1997, Richards & Renandya, 2003) agreed that writing is the most 
complex and difficult skill. After found that just a few studies that concern 
in exploring students’ writing self-efficacy. There are lack of studies that 
have investigated in students’ writing self-efficacy in senior high school 
context and also Indonesia context. Based on some previous research 
mentioned above, it can be assumed that most of the previous research aim 
to find out the relationship, differences, comparison, and effect toward 
students’ self-efficacy and the writing. 
The writer identifies that have been reported in other studies of 
writing self-efficacy and writing achievement have Given the positive 
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impact that writing self-efficacy has on writing achievement stated in the 
literature (McCarthy, Meier, & Rinderer, 1985; Pajares & Johnson, 1996; 
Pajares & Valiante, 1997, 1999). 
2. Limitation of the Problem 
Based on the identification of the problem, the writer found that in 
writing, there are a lot of factors affecting the students’ writing, Like all 
learning problems, difficulties in producing a good piece of writing can be 
devastating to the learners' education, self-esteem, self-confidence, and 
motivation to write.  
This research just focuses on their self-efficacy in writing narrative 
text. Narrative text is a text that has a purpose to amuse or entertain the 
reader what happened in the past and to amuse or entertain the reader with 
actual or imaginary experience in different ways. The generic structure of 
narrative text consist of (a) Orientation is introducing the main characters 
of the story, the place, and the time where the story happened. (b) 
Complication is showing the problem in the story. (c) Resolution is aspect 
of text organization that shows the way of participant to solve the crises, 
better or worse.  
3. Formulation of the Problem 
The problem of this research is formulated in following research 
questions:  
a. How is the students’ writing self-efficacy at the eleventh grade of 
YLPI Senior High School Pekanbaru? 
 9 
b. What are the dominant aspect of writing self-efficacy found? 
 
C.  Objective and Significance of the Research 
1. Objective of the Research 
a. To find out the student writing self-efficacy at eleventh grade of YLPI 
Senior High School Pekanbaru. 
b. To explain the dominant aspect writing self-efficacy found at YLPI 
Senior High School Pekanbaru. 
2. Significance of the Research 
a. To fulfill one of the requirements for the undergraduate degree of 
English Education Department of Education and Teacher Training 
Faculty of State Islamic University of Sultan Syarif Kasim Riau. 
b. These research findings are expected to be very meaningful, especially 
for the writer as a novice of learning how to conduct a research. 
c. These research findings are expected to be valuable inputs for both 
teachers of English and students of the eleventh grade at YLPI Senior 
High School Pekanbaru. 
d. Finally, these research findings are expected to be meaningful inputs 
for teaching and learning development of TEFL and TESOL. 
 
D.  The Reason of Choosing the Title 
These are several reasons why the title is about students’ writing self-
efficacy, as follow: 
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1. Based on the preliminary study, this title may contribute for solving the 
problem of English language learning and teaching at YLPI Senior High 
School Pekanbaru. 
2. The title of this study is relevant with the researchers’ status as a student of 
English Education Department of State Islamic University of Sultan Syarif 
Kasim Riau.    
 
E.  The Definition of the Terms 
1. Writing 
According to Tompkins (1994) writing is a powerful learning tool 
because it fosters critical thinking through the creation of a language 
scaffold. Meanwhile Leo (2007) states that writing is a process of 
expressing ideas or thoughts in words should be done at our leisure. 
Writing can be seen as a process of expressing idea, taught or messages in 
sequence in order to communicate with others in written form. In this 
research, the students were asked to write about narrative text. 
2. Self-Efficacy 
Self-efficacy is defined as a person’s perceived ability to perform 
particular behaviors to achieve certain outcomes Bandura (1977). Bandura 
also conceptualized self-efficacy as affecting a person’s behavior which, in 
turn, influences his/her academic achievement. There are a number of 
studies supporting this aspect of Bandura’s theory, which show that self-
efficacy exerts an effect on academic achievement and writing 
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achievement. In this research, the students belief about ability to write 
narrative text. 
3. Writing self-efficacy 
Writing self-efficacy means to students’ beliefs in their ability to 
perform written English task successfully. Such tasks include composition, 
correctly punctuating writing and creating grammatically correct samples 
of writing. At the end of school term, students writing skill and self-
efficacy predicted Hashemnejad et al. (2014). Overall, students who 
evaluate themselves as poor writers tend to perform being reluctant to 
engage in writing works and making brief or incomplete pieces of writing 
while students with higher writing self-efficacy have been found to 






REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1. The Nature of Writing 
a. Definition of Writing 
According to Tompkins (1994), writing is a powerful learning tool 
because it fosters critical thinking through the creation of a language 
scaffold. Meanwhile Leo (2007) states that writing is a process of 
expressing ideas or thoughts in words should be done at our leisure. 
Writing can be seen as a process of expressing idea, taught or messages 
in sequence in order to communicate with others in written form. 
However, some people think that writing is not only delivering 
ideas to others but also using a sheer energy to complete the writing 
process itself, thinking the ideas, preparing the outline, transferring the 
outline into draft, revising the draft, and finally proof reading the draft to 
prepare for the final outcome. Specifically, writing is the expression of 
language in the form of symbols, letters, or words. The primary function 
of writing is to communicating the writers‟ ideas to their readers. 
From the explanation above, the writer concluded that writing is 
one of the skills that has essential role in teaching and learning English. It 
is because writing cannot be done only in one stage, the students have to 
do main stages in writing time after time to produce a good writing. 
Generally, students get difficulties on transferring what they have in their 
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brain in a written language. If transpires continuously and ignored by the 
teacher, in process of time the students will get bored when they are 
asked to write. 
b. Component of Writing 
According to Heaton (1990) writing skills are complex and 
sometimes difficult to teach, requiring mastery not only of grammatical 
and rhetorical devices but also of conceptual and judgmental elements. 
The varied skill necessary for writing good prose into five general 
component or main areas. 
a. Language use: the ability to write correct and appropriate sentences 
b. Mechanical skills: the ability to use correctly those conventions 
peculiar to the written language.e.g. punctuation, spelling. 
c. Treatment of content: the ability to think creatively and develop 
thought, excluding all irrelevant information. 
d. Stylistic skill: the ability to manipulate sentences and paragraph, and 
use language effectively. 
e. Judgment skill: the ability to write in an appropriate manner for a 
particular purposes with a particular audience in mind, together with 
ability to select, organize and order relevant information. 
2. The Nature of Self-Efficacy 
a. Definition of Self-Efficacy 
Self-efficacy is defined as "beliefs in one's capabilities to 
organize and execute the courses of action required to manage 
 14 
prospective situations" Bandura (1997). The concept of self-efficacy was 
introduced with Bandura‟s (1977) publication of “Self-efficacy: Toward 
a unifying theory of behavioral change.” In that work, Bandura posited 
that self-efficacy affects a person‟s behavior, which further causes 
him/her to achieve a particular outcome. One example of how self-
efficacy affects behavior is that a person with high self-efficacy tends to 
put in a lot of effort when performing tasks and perseveres in spite of 
facing difficulty, and thus, this person tends to achieve good results. 
On the contrary, a person with low self-efficacy tends to put in 
less effort and perseverance, so he/she is likely to give up easily when 
facing difficulty, which further affects how much he/she achieves. 
Another example of how self-efficacy affects behavior is that self-
efficacy exerts an effect on a person‟s choice of activity.  
Self-efficacy is an important concept within Bandura‟s (1986) 
social-cognitive theory. In this theory, it is hypothesized that human 
functioning is the by-product of the interplay between human behavior, 
personal factors (e.g., cognition, emotions), and environmental factors. In 
this theory, self-efficacy is often considered a mediating mechanism in 
human functioning. In fact, self-efficacy beliefs can often better predict 
performance than actual capabilities, because those self-perceptions will 
determine whether individuals use the skills and knowledge that they 
possess Pajares (2003). 
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Wood and Bandura (1989) assert that “perceived self-efficacy 
concerns people's beliefs in their capabilities to mobilize the motivation, 
cognitive resources, and courses of action needed to exercise control over 
events in their lives”. Self-efficacy is not just a general belief about a 
person's ability but also it is wide because it is evaluation of a person's 
abilities in three main areas of motivation, resources, and action. Mastery 
experience is the first and most important factor that affects self-efficacy. 
Bandura (1986) introduces this factor as enactive mastery, 
enactive attainment, or performance attainment. Smith and Betz (2002) 
describe mastery experience as the most powerful factor because it is 
based on experience which is direct and personal and it is related to a 
person's effort and skill. Strong mastery experiences can strengthen self-
efficacy and adverse mastery experiences weaken it Wood & Bandura 
(1989). 
b. Components of Self-Efficacy 
According to Bandura (1997) self-efficacy beliefs are created by 
interpreting information from: (1) mastery experiences (i.e., experiences 
that an individual has completing the task), (2) vicarious experience (i.e., 
observational learning), (3) verbal messages and social persuasion (i.e., 
others‟ verbal thoughts on your ability), and (4) physiological states (e.g., 
how you feel when asked to perform a task). Although all four sources 
can influence one‟s self-efficacy beliefs, mastery experiences tend to be 
the most powerful because individuals to get firsthand experiences with 
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the task and their performance tends to provide more reliable information 
about their competency than other sources (e.g., verbal persuasion). 
Bandura (1977) stressed that any study of efficacy should take into 
account three main dimensions: magnitude, generality, and strength. 
According to Bandura, magnitude means the difficulty and complexity of 
the task, generality refers to whether the task is associated with a general 
or specific sense of efficacy, and strength simply means how weak or 
strong a person‟s efficacy is. In his subsequent work, Bandura (1986) 
posited that students‟ self-efficacy mediated the effect of other factors of 
academic achievement—such as skill or past performance—on later 
actions. Self-efficacy was also hypothesized to work with other common 
mechanisms of personal agency—such as self-concept beliefs, anxiety, 
and self-regulatory practices— in influencing and predicting academic 
achievement. 
c. The Rules of Engagement in the Writing Self-Efficacy 
1) The Definition of the Writing Self-Efficacy 
Writing self-efficacy means to students‟ beliefs in their ability 
to perform written English task successfully. Such tasks include 
composition, correctly punctuating writing and creating grammatically 
correct samples of writing. At the end of school term, students writing 
skill and self-efficacy predicted. Overall, students who evaluate 
themselves as poor writers tend to perform being reluctant to engage 
in writing works and making brief or incomplete pieces of writing 
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while students with higher writing self-efficacy have been found to 
complete writing tasks at a higher standard Hashemnejad  et al. 
(2014). 
Bandura (1995) in Pajares (2003) has provided clear guidelines 
regarding how self-efficacy beliefs should be operationalized and 
measured. Because efficacy beliefs vary in level, strength, and 
generality, these dimensions are important in determining how 
instruments should be constructed. Imagine that a researcher is 
interested in assessing the essay-writing self-efficacy of middle-school 
students and wishes to compare that with the students‟ capability to 
write an essay. In any given domain, there are different levels of task 
demands that researchers may tap. For writing an essay, these can 
range from a lower level (e.g., writing a simple sentence with proper 
punctuation) to the higher level (e.g., organizing sentences into a 
paragraph so as to clearly express an idea). Students are asked to rate 
the strength of their belief in their capability to perform each of the 
levels identified. Thus, the efficacy scale provides multiple items of 
varying difficulty that collectively assess the domain of essay-writing 
at a particular academic juncture.  
In addition, items should be prototypic of essay-writing rather 
than minutely specific features of writing (e.g., confidence to form 
letters), and they should be worded in terms of can, a judgment of 
capability, rather than of will, a statement of intention. Finally, 
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efficacy instruments should always be administered before the 
outcomes with which they will be compared and in as close temporal 
proximity as possible. Because students‟ beliefs about their writing 
will differ in generality across the domain of writing, researchers must 
carefully match the efficacy assessment with a writing outcome that 
corresponds with that assessment. Students may not judge themselves 
efficacious across all types of language arts activities or even across 
all types of writing. Self-efficacy beliefs will differ in predictive 
power depending on the task they are asked to predict. Beliefs will 
best predict the performances that most closely correspond 142 F. 
Pajares with such beliefs. Regarding essay-writing self-efficacy, the 
outcome should be an essay (rather than a poem or creative short-story 
or the yearly grade in language arts), and criteria for scoring the essay 
should be based on the content of the items presented in the efficacy 
instrument and on which the students made their judgments. 
2) The Dimension of the Writing Self-Efficacy 
Self-efficacy has also been examined in the writing skill 
subject. Writing self-efficacy has been reported as a significant 
predictor of writing achievement of students at different academic 
levels. The writing self-efficacy model described in this section as 
writing process models emphasizing working memory‟s centrality 
(e.g., Flower & Hayes, 1984), as well as with other portrayals of 
writing and writing development (e.g., Zimmerman & Kitsantas, 
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2007). The model has three focal dimensions tied to earlier 
researchers‟ work (e.g., Pajares, 2007; Shell et al., 1995; Zimmerman 
& Bandura, 1994; Zimmerman & Kitsantas, 2007). The first is 
ideation, which we view as rooted in cognitive processes, primarily 
idea generation, and generally tied to the domains of semantics and 
schematic knowledge (Schraw, 2006). The second is writing 
conventions, which in our operationalization refers to the specific 
articulation of ideas into writing‟s forms and is aligned with Flower 
and Hayes‟ concept of translation (Flower & Hayes, 1980; Hayes, 
2006, 2012). The third dimension is self-regulation, which we see as 
extending well beyond writing‟s activities (see Zimmerman & 
Kitsantas, 2007) to its management, monitoring, and evaluation. 
Consistent with most writing researchers, we view writing as highly 
recursive and therefore do not posit a sequential ordering for these 
domains. Burning and et al (2013) explain about the dimensions of 
writing self-efficacy is below. 
1. Ideation is writers‟ beliefs about their abilities to generate ideas, 
their ideation. Writing cannot proceed without ideas. Idea 
generation has a prominent place both in Flower and Hayes‟s 
(1984) model of the writing process and in Hayes‟s (2012) later 
revisions of the original Flower and Hayes model. In all of these 
models, idea generation is portrayed as an ongoing process in 
working memory influencing all other parts of writing. Various 
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dimensions of ideation can be conceptualized as creating 
distinguishable writing-related challenges.  
 For instance, do I have ideas to write about, are they good 
ideas, and can I find the right words to express them? Idea 
generation is situated primarily within the domain of semantics 
Cruse (2004) and involves writers‟ abilities to generate the content 
and ordering of their thoughts. Although often thought of as tied 
mostly to words Cruse (1986), semantic knowledge also exists in 
schema-like structures and is reflected in fluid use of connotative 
and denotative meanings. As will be seen subsequently, our writing 
ideation self-efficacy items focus on writers‟ judgments of the 
availability, quality, and ordering of their ideas. 
2. Conventions refer to a set of generally accepted standards for 
expressing ideas in writing in a given language. In English these 
would include agreed-upon ways to spell, punctuate, capitalize, and 
structure sentences. It has been drawn this label from the writing 
literature; related terms include writing mechanics and translation 
(Fayol, Alamargot, & Berninger, 2012; Flower & Hayes, 1981). 
Conventions provide the frames within which writers express their 
ideas successfully. Although terms like conventions and mechanics 
seem to connote low-level writing processes, writing draws on a 
complex array of linguistically based knowledge for beginning and 
advanced writers alike (e.g., Myhill, 2008; Schleppegrell, 2007).  
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3. Self-Regulation is reflected in writers‟ confidence they can direct 
themselves successfully through writing‟s many dimensions and 
subtasks (Zimmerman & Bandura, 1994; Zimmerman & Kitsantas, 
2007). Having ideas to write about and command of writing‟s 
conventions are essential to writing but not all of it. Writing can be 
difficult and tedious. Self-regulatory skills are needed not only to 
generate productive ideas and writing strategies but also to manage 
the anxieties and emotions that can accompany writing.  
d. The Components of Writing Self-Efficacy 
In writing self-efficacy scales, students provide their judgments 
either along a Likert-scale continuum or by filling in any number from 
0 to 100 as a measure of their self-efficacy for each skill or task. 
Pajares, Hartley, and Valiante (2001) found that a writing skills self-
efficacy scale with a 07100 Writing Self-efficacy 143 response format 
was psychometrically stronger than one with a traditional Likert format.  
In analyses predicting middle school students‟ grade point 
average in language arts and teacher ratings of their students‟ writing 
competence, the 07100 scale predicted both outcomes whereas the 
Likert scale assessment did not. Moreover, 37% of the variance in 
grade point average and 28% of the variance in teacher ratings was 
associated uniquely with the 07100 scale; the variance associated 
uniquely with the Likert scale was negligible for each dependent 
variable. This is consistent with Bandura‟s (1997) caution that 
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„„including too few steps loses differentiating information because 
people who use the same response category would differ if intermediate 
steps were included‟‟. Since neither a Likert type scale nor a 07-100 
scale is more difficult or longer than the other, using a format that adds 
predictive utility is especially warranted. 
Being able to write successfully is a key competence in the 
current models of education (Zumbrunn, Marrs, & Mewborn, 2016). 
Writing is a complex cognitive act that could be highly demanding, 
especially for novice writers Flower & Hayes (1980). According with 
the review by Pajares (2003), writing is also an emotional task, and 
selfefficacy for writing makes both direct and indirect contributions to 
such writing outcomes as essay scores, grade goals, lower writing 
anxiety, depth of processes, and expected outcomes. 
According to Bruning and Kaufmann (2015) research on 
writing self-efficacy follows two different approaches: on the one hand, 
studies associating writing self-efficacy with writing outcomes and 
conditions which are related with differences in self-efficacy like 
gender or grade and, on the other hand, those which are focused on self-
efficacy as outcome, showing the relevance of self-regulatory 
processes.  
Although research efforts on this topic are remarkable, 
Bruning et al. (2013) claim that is necessary a theoretical model to 
guide further research. That is, writing is a complex process that can be 
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divided into dimensions, and people may have different efficacy beliefs 
for each of these dimensions. To verify its model they developed a 
scale (i.e. the Self-Efficacy for Writing Scale, SEWS) to assess the 
three dimensions, and validate the scale and its dimensionality with two 
studies developed in the USA, one with middle school students and the 
other with high-school students. 
 
B. The Relevant of the Research 
1. Research in Indonesia Context 
In Indonesia was conducted by Wening (2016) she researched about 
the correlation between students‟ self-efficacy and their writing 
performance conducted at SMA Negeri 1 Kalirejo in 2015/2016 academic 
year.  The results of this research showed that there was a positive 
correlation between students‟ self-efficacy and their writing performance.  
2. Research in the Other Countries 
Previous research on exploring the students‟ writing self-efficacy 
just explores the different study. There are two related references as the 
relevant of the research in this study. In the first study, Pajares and Valiante 
(1997) sought to examine the influence of various factors, such as self-
efficacy, writing apprehension, perceived usefulness of writing, and writing 
aptitude on the written performance of fifth-grade students. A total of 218 
students were asked to complete an essay as well as measures of self-
efficacy, writing apprehension, perceived usefulness of writing, and writing 
aptitude. 
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The results of the study found that self-efficacy was predictive of 
students‟ written performance (B= .356) in spite of writing aptitude‟s strong 
effect (B = .601). It was found that writing apprehension and perceived 
usefulness of writing had no direct effects. However, there were effects of 
writing self-efficacy on perceived usefulness of writing (B = .230) and 
writing apprehension (B= -.452), which suggests these components may 
actually be a by-product of self-efficacy, which has been suggested in the 
literature  Bandura (1997). In addition, there were no sex differences in 
written performance, but girls reported higher writing self-efficacy. 
In a second study, Pajares, Miller, and Johnson (1999) sought to ate 
the sex differences in writing self-efficacy among elementary-investigaged 
students in grades 3 through 5. All students were asked to write an essay and 
to complete measures of writing self-efficacy, writing self-concept, 
perceived usefulness of writing, writing aptitude, and self-efficacy for self-
regulated learning. The measure for self-efficacy for self-regulated learning 
was the Self-Efficacy for Self-Regulated Learning Scale, which was adapted 
from Bandura‟s Children Multidimensional Self-Efficacy Scale. It had 
seven items that were designed to assess students‟ judgments of their 
capability to use various self-regulated strategies. In addition to the writing 
self-efficacy measure and the self-efficacy for self-regulated learning 
measure, students were asked six questions to determine how they compared 
their writing to that of other girls and boys in their class and school.  
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Results of a multiple regression analysis indicated that when all 
other variables were taken into account, writing self-efficacy (B= .397) and 
writing aptitude (B= .387) were predictive of writing outcomes and self-
efficacy was found to contribute to writing outcomes independently. Self-
efficacy for self-regulation, writing apprehension, perceived usefulness, and 
sex did not significantly contribute to the model. In addition, it was found 
that girls were generally judged as superior writers, although there was no 
general difference in their writing self-efficacy beliefs from boys. This study 
adds to an inconsistent line of research of sex differences in writing self-
efficacy in elementary-aged students.  
There are some differences previous research and this research. in 
the first, the research about correlation between students self-efficacy and 
their writing performance. The results of this research showed that there was 
a positive correlation between students‟ self-efficacy and their writing 
performance. In a second, the research about to examine the influence of 
various factors, such as self-efficacy, writing apprehension, perceived 
usefulness of writing, and writing aptitude on the written performance of 
fifth-grade students. In addition, there were no sex differences in written 
performance, but girls reported higher writing self-efficacy. In the third, the 
research about to ate the sex differences in writing self-efficacy among 
elementary-investigated students in grades 3 through 5. In addition, it was 
found that girls were generally judged as superior writers, although there 
was no general difference in their writing self-efficacy beliefs from boys. 
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There are equation previous research and this research. The research 
about students self-efficacy and to find out high and low students self-
efficacy. Meanwhile, my research wanted to find out self-efficacy in 
writing. 
 
C. The Operational Concept 
Operational concept is a concept as a guide used to avoid 
misunderstanding. Burning and et al. (2013) explains about the components of 
writing self-efficacy is below: 
1. Student‟s belief about their ability to generate ideas. 
2. Student‟s belief about their ability in using standard language. 





METHOD OF THE RESEARCH 
 
A. The Research Design 
This research was descriptive quantitative, which has only one variable. 
Accordance to Tavakoli (2012) explained that descriptive research is an 
investigation providing a picture of a phenomenon as it naturally occurs, as 
opposed to studying the impacts of the phenomenon or intervention. So, the 
researcher used descriptive method to know how is the students’ self-efficacy 
in writing. In addition Priyono (2016) said that descriptive research is 
conducted to give detail descriptions the symptoms or phenomena. 
 
B. The Location and the Time of the Research 
The research was conducted in the eleventh grade students at YLPI 
Senior High School Pekanbaru, and then the research was conducted on 
October 2019.   
 
C. The Subject and the Object of the Research 
The subject of the research was the eleventh grade students at YLPI 
Senior High School Pekanbaru, and the object of the research was the students 
writing self-efficacy level.  
 
D. The Population and the Sample of the Research 
The population of this research was eleventh grade students of YLPI 




The Table of Population 
No. Class Students 
1.  XI IPA 1 25 
2.  XI IPA 2 23 
3.  XI IPS 1 25 
Total 73 
Documented by the Senior High School YLPI Pekanbaru Vice 
Headmaster of Curriculum. 
For the sample of the research, the researcher used all of the population 
as the sample of this research, because the size of sample is not large. 
Therefore, the writer used 73 students as the sample. 
So for the sampling technique, the researcher used total population 
sampling, where all of 73 students was taken as the sample of this research. 
According to Hadi (2007) total sampling is a technique where the number of 
samples is equal to the population, where the population less than 100 entire 
population is use as a sample. The sampling is more commonly used where the 
number of cases being investigated is relatively small. 
 
E. The Technique for Collecting the Data   
1. Questionnaire  
In order to get data of the students’ writing self-efficacy, the 
researcher used a set of questionnaire, the questionnaire was adopted from 
Burning et al. (2013). 
Self-Efficacy for Writing Scale (SEWS). SEWS consists of 16 
items corresponding to the three posited categories of writing related 
experience: ideation, conventions, and self-regulation. Some of these 
 29 
items, primarily from the ideation and conventions categories, had been 
previously utilized in a study of High School Students and Middle School 
Students (Dempsey, Bruning, & Kauffman, 2013), in which our goal was 
to obtain a general estimate of writing self-efficacy. We also examined 
items from Pajares (2007), Zimmerman and Bandura (1994), and those of 
Shell et al. (1995, 1989) as we began to formulate and operationalize the 
framework for the current study. 
Table III.2 
The Questionnaire for Writing Self-Efficacy Blueprint  
from Burning et al. (2013) that has Standardized 
 




1 Ideation  1,2,3,4,5 
2 Conventions 6,7,8,9,10 
3 Self-Regulation 11,12,13,14,15,16 
 
F. Techniques for Analyzing the Data 
   To analyze the score of students’ questionnaire, the researcher used 
the descriptive statistical analysis. In according to Singh (2006) said that 
descriptive statistical analysis is concerned with the numerical description of a 
particular group observed and any similarity to those outside the group cannot 
be taken for granted. The data describe one group and that one group only. 
Much simple educational research involves descriptive statistics and provides 
valuable information about the nature of a particular group or class. 
Meanwhile, in order to get easy to analyze the data for descriptive statistic and 
reliability of the tests, the writer used the SPSS 16.0 for Windows program. 
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   This fact sheet opens with a brief synopsis of the landmark article 
in which Likert himself first set out this approach to measuring attitudes. 
There are: 
Table III.3 
Alternative score for Self-Efficacy for Writing Scale (SEWS) 
 
No  Options  Score 
1. Strongly agree 5 
2. Agree 4 
3. Undecided  3 
4. Disagree 2 
5. Strongly disagree 1 
 
Bruning et al. (2013) indicated the categories percentage of 
questionnaire as follows: 
Table III.4 
The Category of Students’ Self-Efficacy in Writing 
 Questionnaire from Burning et al (2013) 
 
No. Score of Student Self-Efficacy Category Level 
1 49-80 High 





CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on findings and discussions, it can be concluded that :  
1. Writing self-efficacy majority of eleventh grade students of YLPI Senior 
High School Pekanbaru is categorized into “high” level.  
2. Among three indicators of writing self-efficacy students self-confidence 
about their successfully in writing task is the highest score (dominant 
indicators) in constructly students high writing self-efficacy. Although two 
other indicators also categorized into high level. 
 
B. Suggestion 
Based on the research result and the conclusion, it is known that 
students’ self-efficacy in Writing is in the high level. Therefore, the writer has 
recommendation or suggestion for students and English teacher at YLPI Senior 
High School Pekanbaru, and suggestion for the further research. The writer 
hopes these suggestions can be accapted and implemented. The suggestion are 
as follows: 
1. The suggestion for the students of YLPI Senior High School Pekanbaru 
The students of YLPI Senior High School Pekanbaru have to learn 
and reduce their writing by sharing and discussing their writing to the 
teacher and their classmates for example. In addition, to reduce writing in 
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English examination the students are suggested to learn before following the 
examination it self. 
2. The suggestion for the English teacher of YLPI Senior High School 
Pekanbaru 
For the teacher, english test is not easy for the learners, but the teacher 
can give the students some suggestion to decrease their self-efficacy such as, 
the teacher can give motivation to the students that english examination is 
not scary as same as they think 
3. The suggestion for the further research 
The research on students’ self-efficacy in writing is an important and 
potential area for further research in self-efficacy in writing, because there 
are many interesting issues dealing with aspects and factors that influence 
students’ self-efficacy in writing. 
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Mengidentifikasi kepercayaan diri siswa di SMA YLPI Pekanbaru 
 Berikut adalah kuesioner yang berkaitan dengan penelitian tentang 
kepercayaan diri yang dialami oleh siswa dikelas bahasa Inggris. Oleh karena itu 
di sela-sela kesibukan Anda kami memohon dengan hormat kesediaan Anda untuk 
dapat mengisi kuesioner berikut ini. Atas kesediaan dan partisipasi Anda sekalian 
untuk mengisi kuesioner yang ada saya ucapkan banyak terima kasih. 
IDENTITAS RESPONDEN 
Nama  : 
Umur  : 
Kelas  : 
DAFTAR KUESIONER 
Mohon untuk memberikan tanda () pada setiap pernyataan yang Anda pilih. 
Keterangan: 
1= Sangat Tidak Setuju 
2= Tidak Setuju 
3= Kurang Setuju 
4= Setuju 




STS TS KS S ST 
1. Saya dapat memikirkan banyak ide untuk 
tulisan saya. 
1 2 3 4 5 
2. Saya dapat menuliskan ide-ide saya. 1 2 3 4 5 
3. Saya bisa memikirkan banyak kata untuk 
menggambarkan ide-ide saya. 
1 2 3 4 5 
4. Saya bisa memikirkan banyak ide yang alami. 1 2 3 4 5 
5. Saya tahu persis di mana harus menempatkan 
ide-ide saya dalam tulisan saya. 
1 2 3 4 5 
6. Saya bisa mengeja kata-kata saya dengan 
benar. 
1 2 3 4 5 
7. Saya dapat menulis kalimat lengkap. 1 2 3 4 5 
8. Saya bisa memberi tanda baca pada kalimat 
saya dengan benar. 
1 2 3 4 5 
9. Saya dapat menulis kalimat dengan tata 
bahasa yang benar. 
1 2 3 4 5 
10. Saya dapat memulai paragraf saya di tempat 
yang tepat. 
1 2 3 4 5 
11. Saya dapat fokus pada tulisan saya setidaknya 
satu jam. 
1 2 3 4 5 
12. Saya dapat menghindari gangguan saat 
menulis 
1 2 3 4 5 
13. Saya dapat mulai menulis tugas dengan cepat. 1 2 3 4 5 
14. Saya dapat mengendalikan kekecewaan ketika 
menulis. 
1 2 3 4 5 
15. Saya dapat memikirkan tujuan menulis saya 
sebelum saya menulis. 
1 2 3 4 5 
16. Saya dapat terus menulis bahkan ketika itu 
sulit. 




























THE DESCRIPTION OF STUDENTS RESPOND 






Total Percent Chategory 
1 Triyara 
Puspita Sari 
P 4 4 … 4 12 15 HIGH 
2 Febry 
Muhammad 
L 1 1 … 1 3 3.75 LOW 
3 Nada Aleyna P 3 4 … 1 8 10 LOW 
4 Balqis Soraya P 4 4 … 4 12 15 HIGH 
5 Ocha Atif 
Mawaddah 
P 5 5 … 3 13 16.25 HIGH 
6 Rachel 
Cahaya Nabila 
P 4 4 … 5 13 16.25 HIGH 
7 Sifha Alya P 4 4 … 5 13 16.25 HIGH 
8 Rahmat 
Syahputra Nst 
L 5 5 … 3 13 16.25 HIGH 
9 Marwah 
Alamsyah 
L 5 4 … 3 12 15 HIGH 
10 Wely Afni P 5 4 … 3 12 15 HIGH 
11 M.Ramadhanu 
Y 
L 2 3 … 2 7 8.75 HIGH 
12 Risfitriani 
Zahra 
P 5 4 … 3 12 15 HIGH 
13 Dea Seniati P 5 5 … 3 13 16.25 HIGH 
14 Irfan Lolona 
Bako 
L 4 4 … 2 10 12.5 HIGH 
15 M.Dandi 
Arsio Zikri 
L 4 4 … 2 10 12.5 HIGH 
16 Ahmad Hanif 
L 
L 5 4 … 3 12 15 HIGH 
17 Allisa Dwi 
Putri 
Sembiring 
P 3 2 … 3 8 10 LOW 
18 Annisa 
Rahmawati 




L 4 3 … 3 10 12.5 HIGH 
20 Annisa Fitriani P 1 1 … 5 7 8.75 LOW 
21 Wilda 
Maharani N 
P 2 3 … 2 7 8.75 LOW 
22 Viona Adelia P 2 3 … 2 7 8.75 LOW 
23 Anita Tri 
Cahyani 
P 2 3 … 2 7 8.75 LOW 
24 Rizki Andrian L 4 3 … 3 10 12.5 HIGH 
25 Nanda Nurul 
Ahmad F 
L 5 5 … 5 15 18.75 HIGH 
26 Albiro L 1 1 … 1 3 3.75 LOW 
27 Rizka Alviana P 4 4 … 2 10 12.5 HIGH 
28 Fajar Hidayat L 4 4 … 5 13 16.25 HIGH 
29 Jorgi Putra 
Irmawan 
L 4 4 … 4 12 15 HIGH 
30 Mr.Marshal S L 4 3 … 2 9 11.25 LOW 
31 Kiky P 4 4 … 2 10 12.5 HIGH 
32 Gusanly Aswa 
A 
L 4 4 … 3 11 13.75 HIGH 
33 Bintang 
Maharani 
P 4 4 … 2 10 12.5 HIGH 
34 Delfia Safira P 4 4 … 4 12 15 HIGH 
35 Nabila 
Ramadhani 
P 4 4 … 4 12 15 HIGH 
36 Aliya Yofikha 
Ikhlas 
P 4 4 … 4 12 15 HIGH 
37 Rian Nur 
Rahmadani 
L 3 5 … 3 11 13.75 HIGH 
38 Okta Triandy 
N 
L 5 4 … 3 12 15 HIGH 
39 Fahmi 
Hidayatullah 





P 5 5 … 4 14 17.5 HIGH 
41 Putra Octa 
Anggoro 
L 1 2 … 3 6 7.5 LOW 
42 Tiara P 1 1 … 1 3 3.75 LOW 
43 M.Rizki 
Alfandi 
L 1 1 … 2 4 5 LOW 
44 Mona Rizki P 4 4 … 5 13 16.25 HIGH 
45 Aderia Lavesti P 4 4 … 3 11 13.75 HIGH 
46 Sofia Putria 
Salsabilla 
P 4 4 … 4 12 15 HIGH 
47 Septi Dahniati 
Murni 




L 5 4 … 4 13 16.25 HIGH 
49 Natasha P 1 3 … 4 8 10 HIGH 
50 Ayu Harnita S P 4 4 … 3 11 13.75 HIGH 
51 Humairoh Nur 
Intan 
P 3 4 … 2 9 11.25 HIGH 
52 Sandi Sandoro L 4 3 … 3 10 12.5 HIGH 
53 Melinda P 2 4 … 1 7 8.75 LOW 
54 Sesaria Arimbi P 3 4 … 2 9 11.25 LOW 
55 Adilla P 4 4 … 3 11 13.75 HIGH 
56 Miftahul 
Syukri 
L 5 4 … 4 13 16.25 HIGH 
57 Iqbal Army 
Saputra 
L 2 2 … 1 5 6.25 LOW 
58 Nurul Sabira P 4 4 … 3 11 13.75 HIGH 
59 Dita Athalia 
Putri 
P 4 3 … 3 10 12.5 HIGH 
60 Ryan L 4 4 … 4 12 15 HIGH 
61 Alfaj L 3 4 … 3 10 12.5 HIGH 
62 Syon L 2 3 … 4 9 11.25 HIGH 
63 Andredi 
Stiawan 
L 2 3 … 4 9 11.25 HIGH 
64 Aqiko Khalida 
Azzahra 
P 2 3 … 3 8 10 HIGH 
65 Nur Ananda P 2 3 … 2 7 8.75 LOW 
66 Dinda Yulia P 5 3 … 3 11 13.75 HIGH 
67 M.Nazzal 
'Adani 
L 3 4 … 4 11 13.75 HIGH 
68 Ilyas L 3 4 … 4 11 13.75 HIGH 
69 Dea Anggraini P 4 4 … 4 12 15 HIGH 
70 Anin Setya P 4 4 … 3 11 13.75 HIGH 
71 Yara Kalifa 
Nadjah 
P 4 4 … 1 9 11.25 HIGH 
72 Hari 
Kurniawan 
L 4 3 … 3 10 12.5 HIGH 





The Score of Students Self-Efficacy 
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1 2 3 
1 student 1 20 17 22 59 
2 student 2 5 11 9 25 
3 student 3 16 14 14 44 
4 student 4 20 16 24 60 
5 student 5 24 19 26 69 
6 student 6 20 24 23 67 
7 student 7 20 23 28 71 
8 student 8 24 22 28 74 
9 student 9 22 21 25 68 
10 student 10 17 21 20 58 
11 student 11 16 19 17 52 
12 student 12 20 18 19 57 
13 student 13 21 18 19 58 
14 student 14 20 20 20 60 
15 student 15 17 21 18 56 
16 student 16 21 21 23 65 
17 student 17 12 13 19 44 
18 student 18 18 21 22 61 
19 student 19 19 17 18 54 
20 student 20 9 21 13 43 
21 student 21 15 12 15 42 
22 student 22 15 12 15 42 
23 student 23 15 16 15 46 
24 student 24 19 17 18 54 
25 student 25 25 25 30 80 
26 student 26 7 5 10 22 
27 student 27 15 17 17 49 
28 student 28 20 21 26 67 
29 student 29 19 24 22 65 
30 student 30 19 15 12 46 
31 student 31 22 17 12 51 
32 student 32 19 18 21 58 
33 student 33 19 21 21 61 
34 student 34 19 19 24 62 
35 student 35 18 18 23 59 
36 student 36 20 18 25 63 
37 student 37 21 18 16 55 
38 student 38 21 14 20 55 
39 student 39 12 21 16 49 
40 student 40 22 19 24 65 
41 student 41 9 11 13 33 
42 student 42 5 5 6 16 
43 student 43 5 6 11 22 
44 student 44 20 21 25 66 
45 student 45 20 23 24 67 
46 student 46 20 20 26 66 
47 student 47 25 20 26 71 
48 student 48 22 19 21 62 
49 student 49 12 20 22 54 
50 student 50 20 20 21 61 
51 student 51 19 17 19 55 
52 student 52 17 21 22 60 
53 student 53 18 15 14 47 
54 student 54 13 17 15 45 
55 student 55 18 21 21 60 
56 student 56 21 20 22 63 
57 student 57 7 7 10 24 
58 student 58 21 21 24 66 
59 student 59 18 22 22 62 
60 student 60 20 20 24 64 
61 student 61 18 21 18 57 
62 student 62 14 15 21 50 
63 student 63 14 15 21 50 
64 student 64 14 17 18 49 
65 student 65 14 17 15 46 
66 student 66 20 16 19 55 
67 student 67 18 17 24 59 
68 student 68 17 17 23 57 
69 student 69 20 20 20 60 
70 student 70 20 18 19 57 
71 student 71 19 15 16 50 
72 student 72 14 22 19 55 
73 student 73 11 23 19 53 
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THE RECAPITULATION OF STUDENTS’ SELF-EFFICACY QUESTIONNAIRE 
Item Strongly disagree Disagree Undecided Agree Strongly agree 
 F P F P F P F P F P 
Item 1 8 10.96 11 15.07 8 10.96 32 43.84 14 19.18 
Item 2 6 8.22 4 5.48 16 21.92 40 54.79 7 9.59 
Item 3 7 9.59 7 9.59 16 21.92 37 50.68 6 8.22 
Item 4 6 8.22 6 8.22 19 26.03 35 47.95 7 9.59 
Item 5 5 6.85 4 5.48 17 23.29 39 53.42 8 10.96 
Item 6 3 4.11 5 6.85 15 20.55 34 46.58 16 21.92 
Item 7 4 5.48 7 9.59 20 27.4 29 39.73 13 17.81 
Item 8 3 4.11 4 5.48 16 21.92 37 50.68 13 17.81 
Item 9 5 6.85 7 9.59 25 34.25 29 39.73 7 9.59 
Item 10 4 5.48 10 13.7 19 26.03 28 38.36 12 16.44 
Item 11 3 4.11 14 19.18 22 30.14 28 38.36 6 8.22 
Item 12 11 15.07 10 13.7 25 34.25 21 28.77 6 8.22 
Item 13 7 9.59 10 13.7 21 28.77 26 35.62 9 12.33 
Item 14 6 8.22 12 16.44 21 28.77 26 35.62 8 10.96 
Item 15 5 6.85 4 5.48 9 12.33 43 58.9 12 16.44 
Item 16 8 10.96 14 19.18 25 34.25 19 26.03 7 9.59 
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